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Tools for Grading:
Rubrics and Spreadsheets

Introduction

Example 1: Winona State Univ.
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Example 2: Derek Bruff Example 3: Northeastern Illinois Univ.
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Clarify Learning Goals

Content

— Importance of Question
— Personal Connection

— Relevance of Argument
— Complexity of Argument
Clarity

— Clarity of Opinion

— Clarity of Argument

— Voice

Presentation

— Mechanics

— Formatting

Categories from Example 2 (Bruff)

Raise the Bar for A-Level Work

Evaluates Assumptions

« High Proficiency - Not only identifies and evaluates all the
important assumptions, but also some of the more hidden,
more abstract ones.
Proficiency - Identifies and evaluates all the important
assumptions, but not the ones deeper in the background —
the more abstract ones.
Some Proficiency - Identifies some of the most important
assumptions, but does not evaluate them for plausibility or
clarity.
No/Limited Proficiency - Fails to identify and evaluate any
of the important assumptions behind the claims and
recommendations made.

Descriptors from Example 3 (NE Illinois)

Descriptors: Benchmark Approach

Clarity of Argument

¢ Excellent - The arguments made by the student would
be very clear to fellow students—clear enough to serve
as examples of logical reasoning for future students.
Good - The arguments made by the student would be
mostly clear to fellow students.
Acceptable - The arguments made by the student
would make at least some sense to fellow students.
Poor - The arguments made by the student would be
difficult for fellow students to follow.

Descriptors from Example 2 (Bruff)
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Go Beyond
“Ill Know It When | See It”

Organization

Exemplary - The ideas are arranged logically to support the purpose
or argument. They flow smoothly from one to another and are
clearly linked to each other. The reader can follow the line of
reasoning.

Good - The ideas are arranged logically to support the central
purpose or argument. They are usually clearly linked to each other.
For the most part, the reader can follow the line of reasoning.
Acceptable - In general, the writing is arranged logically, although
occasionally ideas fail to make sense together. The reader is fairly
clear about what writer intends.

Unacceptable - The writing is not logically organized. Frequently,
ideas fail to make sense together. The reader cannot identify a line
of reasoning and loses interest.

Descriptors from Example 1 (Winona State)

Descriptors: Quantitative Approach

Importance of Question

Excellent - The student offers more than one clear
and compelling reason why the question matters.
Good - The student offers one clear and
compelling reason why the question matters.
Acceptable - The student gestures to the
importance of this question to those outside this
course, but doesn’t offer any reasons why.

Poor - No attempt is made to establish why the
question matters beyond the context of this
course.

Descriptors from Example 2 (Bruff)

Descriptors: Two-Step Approach

Evaluates Evidence

High Proficiency - Not only identifies and rigorously
evaluates all important evidence offered, but also
provides new data or information for consideration.
Proficiency - Identified all important evidence and
rigorously evaluates it.

Some Proficiency - Successfully identifies data and
information that counts as evidence but fails to
thoroughly evaluate its credibility.

No/Limited Proficiency - Fails to identify data and
information that counts as evidence for truth-claims
and fails to evaluate its credibility.

Descriptors from Example 3 (NE Illinois)
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— “steep grades — sharp curves” by Wolfgang Staudt
— “megaphone head man” by looking4poetry
— “Take your time #2” by Francesco Lodolo

— “still motion: the balancing act” by Saharsh

Cherian
VOICE OF THE CHAT

— “Score Cards” by Poundcommapound




