Summary of Student Evaluations of the ‘modules’
· A majority of students said they would prefer to learn in a group learning environment at the beginning of class and all but one of those students still felt that the group learning environment was still best for them at the end of class.

· Of the students that defined their preferred learning environment as the lecture format, not one changed their opinion by the end of the course.
· Their preferred learning style did not correlate with their learning style an online test suggested.  In other words, although quite a few auditory learners were in the class many of them preferred group learning and visual learners were split also.  There were only 2 tactile learners in the class and they were even split between learning environment. 
· All students said they either definitely liked or somewhat liked the idea of problem based learning and hands on activity.  Only one student (out of 18)’s enthusiasm when down at the end of the course and this was the same student who changed their preferred learning environment (this student made straight As).
· There were many differences between which group learning session the students liked the best and the ones in which they felt they learned the most.  This is very interesting for I would have expected if they liked the session that that would correlate with them feeling like they had learned a lot.  In reality this difference appeared most when students expressed that they liked the HIV/AIDS problem based learning set, which was really an interesting topic to them because we discussed conspiracy theories and they were shocked to find out that there were scientists that did not (at least at one time) believe that HIV causes AIDS.  Their background knowledge on HIV and AIDS was also higher than on other topics which may have contributed to this difference between what they liked and what they learned. 
· A similar pattern was seen for some students’ opinions on the lecture that they liked the best and the one they learned the most in.  For example, very few students ‘liked’ the lecture on controlling microbial growth in the environment but quite a few students felt this was the lecture where they learned the most.  
· I also asked the students what they thought was the most important factor contributing to a good group learning session.  What I found was surprising to me.  The answers were fairly split between the topic, the facilitator participation and the design.  The fourth choice: classmate participation received only 2 votes.  I would have expected this to be much higher, but this group of student appears to rely on the facilitator more….correlates with the number of students who like to be told what is important.  At the same time when asking them to openly respond to why they prefer one environment, those that prefer lecture often wrote they did not like to depend on their classmates’ participation or that other classmates sometimes confuse them or don’t know what they are talking about.
· When responding to what factor is most important for a lecture, the responses were not as surprising.  They felt the lecturer and the content were more important than the overall topic or classmate participation.
· The students were also asked to describe if they learn better when they are told what they need to know or if they learn better when they figure out the important concepts for themselves or with others.  The results of these data were interesting, but maybe not that surprising.  A majority of my class preferred to be told what they need to know.  Moreover, the students who said they learn best when they figure out what concepts are most important had the highest grades in the class (average of a 90) compared to be told (80) and figuring out with others (77).
